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B&NES and Wiltshire Needs Led Approach
Observation Tables

Key Stage 3

	Name
	DOB
	NHS Number

	

	
	






	Speech and Language Skills (KS3)

	Needs
	Expected
	Strengths

	Understanding
· Can be overly keen to conform to social expectations (e.g. saying yes when asked if they understand what has been asked to do when they actually do not)
· Requires support to understand that not all information online is real/ reliable
· Requires support to understand group instructions
· Requires support to process multiple step instructions or understand how to break something into logical steps 

Expressive
· Difficulty giving specific answers or explanations
· Difficulty sequencing ideas into the right/ logical order
· Finds it hard to make up stories
· Uses immature grammar structures
· Can be hyper focused on a topic
· Will withdraw or walk away from a conversation that is not of their interest
· Uses unusually repetitive words or phrases 
· Uses usually complex or adult sounding words or phrases 
· Uses unusual intonation when talking or no intonation (e.g. monotone voice)

	Understanding
· No difficulties following complex instructions
· Understands common phrases (e.g. raining cats and dogs, climbing up the walls)
· Able to understand that not all information is real/ reliable online 

Expressive
· May not want a conversation with a parent or an adult
· Able to have a conversation with their peers about a range of topics
· Able to banter with their peers but can struggle to know when to stop
· Can use short responses
· Tells interesting, entertaining and original stories
· Can explain the rules of a game or a sequence of events in a simple but accurate and logical way
· Understands and uses slang language with peers 











	Expressive
· More skilled in using a range of arguments to persuade others
· Has the skills to use subtle and witty humour














	Energy Levels (KS3)

	Needs
	Expected
	Strengths

	· Less interested in many activities than would be typically expected 
· Often lethargic/ yawning 
· Demonstrates a lack of self-motivation
· Unwilling to get out or leave the house
· Demonstrates poor self-care skills
· Presents as low in mood
· Presents with flat facial expressions/bored looking
· Regularly fiddling/ fidgeting/ doodling 
· Often talkative 
· Has a need for constant motion
· Doodles regularly 
· Leaves projects unfinished/loses interest quickly 
· Does everything at a fast pace
· Needs lots of activities to maintain interest 
· Has trouble falling asleep and staying asleep
	· Can regulate energy levels for different activity requirements (e.g. study quietly when required and change to actively participate when in groups or at parties etc)
· Able to complete a project
· Willingness to try a wide variety of activities and experiences
· May struggle to get out of bed in the morning

	




	Attention and Impulse Control (KS3)

	Needs
	Expected
	Strengths

	Attention/Concentration
· Has difficulty ignoring distractions
· Regularly distracts others
· Shows an inability to focus
· Has difficulty following 2-step instructions
· Does not complete tasks
· Rushes and makes mistakes 
· Avoids tasks requiring high levels of concentration
· Shows defiance to try to be removed from the environment
· Requires scaffolding during tasks to achieve the goal
· Becomes totally engrossed in an item or task

Impulse Control
· Takes part in risk taking activities (e.g. climbing to the top of the trees/buildings, using banned substances, criminal behaviours)
· Has a need to be first (e.g. in lining up or being picked for something)
· Shouts out responses as soon as they think of it (possibly due to the need to say it and/or fear of forgetting the answer) 
· Gets up to fetch equipment whether it is appropriate at that time or not


	Attention/Concentration
· Engages in full lessons
· Engages in a conversation – listens to what has been said and builds on this
· Completes tasks without adult support
· Able to focus on one thing for longer without being reminded to concentrate
· Able to follow through with multistep instructions
· Can switch attention from one topic to another and back again
· Are able to tune out distractions while (selectively) attending to a task 
· Can hold information and recall instructions at a later time
· Ensure right equipment is on hand (e.g. homework/ pencil cases etc)

Impulse Control
· Demonstrates patience (e.g. being able to wait for their turn/ line up etc)
· Able to think before they act and understand consequences
· Able to delay gratification (e.g. Saving money for an occasion, working towards long term goals like health/education/financial)
	Attention/Concentration
· Can focus on relevant small details

Impulse Control
· Shows high levels of control with actions and speech
















	[bookmark: _Hlk174467232]Emotional Regulation (KS3)

	Needs
	Expected
	Strengths

	· Becomes easily overwhelmed 
· Demonstrates high levels of distress 
· Low resilience (e.g. crying when corrected/ overly sensitive to perceived criticism)
· Emotions are muted or overly intense 
· Does not seek out support, help or comfort when distressed
· Engages in behaviour that challenges (verbal and/or physical) towards others
· Engages in self-harming behaviours  (e.g. cutting/ substance abuse)
· Requires support to regulate responses to others (in person and/or online) 
· Requires support to describe/ identify how they are feeling 
· Frequently engages in repetitive movements (with whole body or parts of body) 
	· Able to identify more complex/specific emotions
· Understands a wide range of other people’s emotions and the impact on them and others
· Able to seek support and comfort through peers
	· Consistently uses a range of strategies to self-soothe and regulate 
· Demonstrating appropriate independent coping skills





	Motor Skills (KS3)

	Needs
	Expected
	Strengths

	· Preference for using hands to eat/ limited use of cutlery 
· Not able to catch a ball
· No consistent hand preference
· Differences in motor skills impact upon self-care (e.g dressing / feeding / washing / toileting)
· Differences in fine motor skills impact upon participation in daily activities (e.g. crafts/ hand writing)
· Difference in gross motor skills impact upon participation in daily activities (e.g. walking/ running/ dancing/PE) 

	· Typing ability good (if practised  e.g. able to touch type)
· Plays computer games without looking at hands 
· Increased refinement of complex gross motor tasks
· Consistent at identifying right and left
· Handwriting is becoming fluent
· Able to carry out self help skills ( e.g. dressing) 











	· Shows skilled control of the body particularly when playing with items that move – for example balls and people moving around during team games
· Able to make rapid adjustments and judgements of movements (e.g. on BMX when doing tricks, mountain biking, parkour, skateboarding, gymnastics, dance)







	Sensory Processing (KS3)

	Needs
	Expected
	Strengths

	· Has sensory preferences (food/clothing/play materials) that significantly impact upon daily life
· Has sensory responses (e.g. to noise, taste, texture, smell, temperature) that significantly impact upon their ability to complete tasks
· Has sensory responses that significantly  impact upon their ability to complete self-care activities (e.g. teeth brushing, personal hygiene) 
· Requires support to recognise sensory signals from their own body (hunger/ feeling full/ thirst/ toileting/pain/ temperature) 
· Finds trips to doctors and dentist etc challenging 
· Difficulty understanding physical touch which can cause difficulties with relationships


	· Wears clothing appropriate to the conditions
· Has sensory preferences (food/clothing/play materials) but these do not impact upon daily life
· Able to filter out sensory stimuli in order to complete tasks
· Aware of sensory aspects of self-care activities (e.g. teeth brushing, washing) but can still complete them
· Recognises sensory signals from their own body (hunger/ feeling full/ thirst/ toileting/pain/ temperature) 
· Recognises (consciously or unconsciously) sensory preferences and works around these in a helpful way


	




	Flexibility and Adaptability (KS3)

	Needs
	Expected
	Strengths

	· Has a narrow range of interests and the ones they have are in-depth and all encompassing
· Rigid with rules and can become upset when others break them
· Requires support to understand that others may have different views and needs
· Requires support to accept differences and change
· Requires support with new activities / experiences / places / people
· Unexpected changes can cause significant and prolonged upset/ disappointment that impacts upon daily life
· Demonstrates a strong need for routines 
· Requires significant support to compromise 
· Preference for following own agenda
· Requires support to transfer learning between different contexts
· Requires support to move from one task to the next
· Unable to get past something that has happened or let go of something that has finished and has been dealt with 
· Takes information literally
· Not able to complete homework at home as separates school and home
· Struggles with transition between lessons at secondary school (e.g. needs with having to switch mindset, different expectations of teachers, finding the right room)
· Frequent, marked preference to exert control during group tasks or activities, or for activities to follow their own plan

	· Generally copes with the demands of school (however can be changeable as going through puberty/ working towards exams/ impact of homework pressures)
· Needs guidance and support to cope with these changes/ pressures
· Continuing to develop a sense of identity, their own beliefs and thoughts and exploring beliefs and thoughts outside of their norm
· Accepting of other people’s needs and views
· Generally confident in themselves - requires minimal guidance













	· Engages well with education and work - has a vague sense of direction / long term aim










	Social Interaction and Social Relationships (KS3)

	Needs
	Expected
	Strengths

	Interactions and conversations
· Difficulty labelling emotions
· Unable or reluctant to join in 
· Conversations are difficult, both group and 1:1 (e.g. lack of initiation, interrupting, switching topics, not commenting on what has been said)
· Prefers to converse about a narrow range of favourite topics 
· Takes things literally (difficulty with banter/ jokes/ sarcasm) 

Non-verbal communication
· Differences in using / understanding non-verbal communication (e.g. eye contact, facial expression, tone of voice, gesture) which impact on daily life
· Misreads social cues
· Struggles to understand personal space

Friendships and relationships
· Requires significant support to make and/or maintain friendships
· Requires significant support to understand social rules (e.g. may hug unknown visitors)
· May prefer to play alone or with fewer peers
· Preference for adult company or that of younger children
· Needs others to initiate play
· Focuses disproportionally on one person/ develops overly intense relationships (which impact upon themselves and/or the other person)
· Easily led by others leading to concerns about vulnerability 
· Social naivety leading to concerns about vulnerability 
· Cannot tell little white lies (e.g. always honest even if it is at the expense of the other person’s feelings/ tells it how it is)
· Has a sense of needing to fit into groups without understanding the social dynamics
· Social behaviour needs to be specifically explained or worked out (e.g. use of Social Stories (Carol Gray))
· Struggles to understand different contexts (e.g. how you are expected to behave at your friend's house, club, leisure centre, religious buildings)

	Interactions and conversations
· Understands and uses conversational rules (e.g. listening, commenting on what has been said, asking questions, staying on topic, turn taking) in groups and 1:1
· Able to converse about a variety of subjects with peers and adults 
· Able to take account of the listener’s needs (e.g. their level of knowledge of the topic)
· Can label a variety of emotions
· Understands jokes at age appropriate level 
· Using and understanding sarcasm and irony 
· Able to adapt social behaviour appropriately (e.g. laugh at a joke but would not laugh when someone gets hurt/upset)
· Able to apologise 
· Able to debate in a constructive way

Non-verbal communication
· Uses non-verbal communication (e.g. eye contact, facial expression, tone of voice, gesture) that is appropriate to the context
· Responds appropriately to the non-verbal communication of others, with some support
· Gives personal space to others
· Able to notice how others are feeling, without support- will ask how they are and act upon this

Friendships and relationships
· Makes and maintains friendships 
· Able to resolve most peer conflicts 
· Able to notice how other children are feeling, and will include them in activities 
· Understands the social expectations of different relationships (e.g. teacher-student relationships are different from peer- peer relationships) 
· Seeks comfort from others
· Sibling relationships might include a higher level of day to day conflict  
· Can talk through problems with peers
· Starting to show interest in exploring romantic relationships
· Good at putting a different view across more gently and can accept different views
· Enjoys social interaction 


	


















	Cognitive Skills (KS3)

	Needs
	Expected
	Strengths

	· Requires significant support to consolidate learning from the previous days/ weeks, needing lots of repetition of learning across subjects
· Copies what other children say/do/write due to lack of understanding
· Requires support to make links between concepts (e.g. cannot explain how two words are similar)
· Requires support to predict what number would come next in a sequence
· Curriculum adapted for their learning level 
· Requires significant support to organise themselves/ have the right equipment 
· Not able to problem solve in real life situations (e.g. unsure what to do if the bus does not turn up or to tell someone if they are being bullied)
· Does not plan and think through strategies for completing both academic and practical tasks
· Takes information at face value without critically and independently evaluating it (e.g. can be easily led or influenced)

	· Is able to draw upon relevant information in order to make good decisions (e.g. which method to use to solve a maths problem)
· Can give clear and logical reasons for thinking/ideas
· Transfers and generalises information including use of strategies from one situation to another (e.g. using and applying knowledge from maths in science)
· Shows interest in intellectual stimulation
· Can organise themselves (e.g. get to places (navigate), follow a timetable, remember equipment, meet deadlines)
· Selects what is important or unimportant (e.g. can explain the plot of a story or can organise where information should go on a piece of paper when making a poster)
· Is able to read and extract information from books
· Holds information in their mind and can use it (e.g. can solve simple mental maths questions without need for a calculator)
· Able to ask for help with school work
· Develops strategies for completing tasks and can plan how they will achieve certain goals (e.g. writing an essay, completing a page of maths problems, constructing a wooden box in DT)
· Plans tasks ahead (e.g. can independently research information for a project)
· Uses and applies knowledge in real life situations e.g. tells the time and uses money
· Identifies patterns and relationships (e.g. examples of a theme in a novel or play)
· Understands what to do when presented with a task (e.g. can understand what homework tasks require without additional explanation) 
· Understands the world around them (e.g. has some awareness of current issues in the media beyond immediate experience)
· Beginning to think critically and evaluate information for themselves online or offline (e.g. morale problems in R.E classes or figuring out why they may have had an argument with a friend, or why this football player is better than another)
	· Processes information at speed
· Able to understand a large amount of complex information with ease (e.g. causes of historical events, behaviour of different elements etc)
· Able to draw upon relevant information in order to make good decisions (e.g. referring to relevant parts of the text to justify a point)
· Can give reasons for thinking/ideas (e.g. being able to take part in a debate on a topical issue)
· Can provide alternative explanations and solve problems in different ways (e.g. prove an algebraic equation, come up with a creative way to solve a design problem)
· Plans work systematically and carefully (e.g. able to meet deadlines and plan longer projects)
· Is precise and accurate in their work
· Can solve more complex problems flexibly (e.g. experimenting with different techniques)
· Transfers and generalises strategies from one situation to another (e.g. using critical thinking across several subjects) 
· Shows interest and excitement in intellectual stimulation such as complex problem-solving in strategy games, reading books usually read by much older children (and understanding their concepts), demonstrating understanding of how complex machines work
· Preference for complexity
· Excellent memory
· High levels of self-regulated learning, monitors and plans own learning e.g. understands how they learn best and uses effective revision strategies
· Thinks critically and independently, evaluates evidence from a viewpoint or perspective.
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